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What kind of thinking do you want students to do in this assignment? (see Bloom's taxonomy on reverse)

What genre (disciplinary/professional/public style) are students being asked to write in?

Does the Nailed
assignment | Rationale Criteria it! Revise
follow: !
The . Explicitly identifies student gains of completing assignment in terms of:
Transparent S;%i‘;giﬁéeli?;;ig“ﬁ::g;gf to 1) Purpose: What knowledge or skills will stusjen?s gain from completing the
Design skills when they clearly assignment and how that knowledge or skill will be valuable to students?
Framework understand the relevance 2) Ta_sks_: What steps should s_tudents tgke to complete the assignment? _
(adapted from the | components, and expecta7tions 3) Cr/terlg for success: How will the as&gnment bg evaluated? What rubrics or
TILT Higher Ed [ ‘e o 4ok ’ checklists can guide a student in producing their best work?
Project) ' See this TILT checklist to review your assignment’s transparency
Does Nailed
assignment | Rationale Criteria it! Revise
explain: '
Framing writing tasks in terms
Context of of rhetorical concepts, including | Explicitly explains assignment's rhetorical context:
student work? | genre, audience, purpose) 1) Genre or disciplinary features of the writing students produce.
(rhetorical/ helps students produce their 2) Audience(s) students should be addressing in the writing they produce (not
disciplinary best work and transfer skills just the teacher or “academic readers”).
context) between writing contexts (in 3) Purpose of the text(s) students will produce.

academia & beyond).

Guidance for
information
and source
use?

Students will select and use
information more critically and
effectively when
source/research expectations
are clearly defined and
contextualized based on use.

Explicitly describes:

1) Sources expected for the project, and why—providing more criteria than an
arbitrary number of sources and general types such as primary, secondary,
or scholarly.

2) How to evaluate sources' authority, relevance, etc.

3) How to use sources (given assignment's genre, audience, purpose, source
type)

4) Expectations for citation/documentation



https://tilthighered.com/
https://tilthighered.com/
https://www.unlv.edu/sites/default/files/page_files/27/Provost-Checklist-for-Transparent-Assignments.pdf

Scaffolding of

Breaking assignment tasks into

Explicitly identifies:
1) Research and writing steps/stages to make underlying writing and research

writing and phases and offering feedback .
research imoroves the quality of processes/skills clear to students
N stupdents' worI?andB;kiIIs 2) Previous steps/stages, other assignments/course readings, etc. assignment

processes: ' builds on/draws on

. Explicit description of:
C;er:rl;lq);?er:gefgsrtizgler;% ;[::i 1) Evaluation criteria (parallel to the assignment description)
Criteria for P . 2) Emphasis/weight on different aspects of assignment (signaling where
. encourages students to do their .
evaluation? students should focus their effort)

best work within the particular
context.

3) Characteristics of high-quality work (in terms of genre, audience, purpose,
information use, citation styles, and processes)

Bloom's Taxonomy

Produce new or original work
Design, assemble, construct, conjecture, develop, formulate, author, investigate

Justify a stand or decision

eva I uate appraise, argue, defend, judge, select, support, value, critique, weigh

analyze

understand

Draw connections among ideas
differentiate, organize, relate, compare, contrast, distinguish, examine,
experiment, question, test

Use information in new situations
execute, implement, solve, use, demonstrate, interpret, operate,
schedule, sketch

Explain ideas or concepts
classify, describe, discuss, explain, identify, locate, recognize,
report, select, translate

Recall facts and basic concepts
define, duplicate, list, memorize, repeat, state
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Assignment
Components

Revision Priorities

Purpose,
tasks, criteria?
(what students

will learn and
how)

Context of

student work?
(rhetorical
context)

Guidance for
information
and source
use?

(research)

Scaffolding of
writing and
research
processes?
(sequencing,
models, practice,
feedback, eftc)

Criteria for

evaluation?
(rubrics, grading
criteria, etc)




