
‭EDUC 250/275 - Ethics, Diversity, Reflection:‬
‭Introduction to Teaching‬
‭Term:‬‭Quarter Year‬
‭Credits‬‭: 2 units‬
‭Course Day & Times:‬‭###‬
‭Location‬‭: ### (for online courses put Zoom link here)‬

‭Instructor Information‬
‭Name:‬‭XXX (pronouns)‬
‭Contact Phone & Email :‬‭XXX‬
‭Office Location:‬‭XX Guadalupe Hall‬
‭Office Hours:‬‭###‬

‭Course Description‬
‭This intensive course orients credential candidates to the MATTC preliminary teaching credential‬
‭program and to the teaching profession. Emphasis is placed on providing opportunities for‬
‭candidates to learn and to practice the inquiry, thinking, and reflection skills that are the foundation‬
‭for teachers’ ongoing professional development throughout their careers. The course introduces‬
‭MATTC candidates to applying critical and socio-cultural theories to create equitable teaching and‬
‭learning opportunities for all students.‬

‭Respect for Diversity‬
‭It is my intent that students from all diverse backgrounds and perspectives be well served by this‬
‭course, that students’ learning needs be addressed both in and out of class, and that the diversity that‬
‭students bring to this class be viewed as a resource, strength, and benefit. It is my intent to present‬
‭materials and activities that are respectful of diverse identities (e.g., those based on gender, sexuality,‬
‭disability, age, socioeconomic status, ethnicity, race, religion, and culture). Your suggestions are‬
‭encouraged and appreciated. Please let me know ways to improve the effectiveness of the course for‬
‭you personally or for other students or student groups. In addition, if any of our class meetings‬
‭conflict with your religious events, please let me know so that we can make arrangements for you.‬

‭Land Acknowledgment‬
‭Santa Clara University occupies the unceded ancestral homeland of the Ohlone and Muwekma‬
‭Ohlone people.‬
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‭Mission and Goals of the Department of Education‬
‭Rooted in the Jesuit tradition at Santa Clara University, the mission of the Department of Education‬
‭is to prepare professionals of competence, conscience, and compassion who will promote the‬
‭common good as they transform lives, schools, and communities. Our core values of reflective‬
‭practice, scholarship, diversity, ethical conduct, social justice, and collaboration guide both theory‬
‭and practice.‬

‭Faculty, staff, and students in the Department of Education:‬
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‭1.‬ ‭Make student learning our central focus‬
‭2.‬ ‭Engage continuously in reflective and scholarly practice‬
‭3.‬ ‭Value diversity‬
‭4.‬ ‭Become leaders who model ethical conduct and a commitment to social justice‬
‭5.‬ ‭Seek collaboration with others in reaching these goals‬

‭MATTC Program Learning Goals (PLGs)‬
‭The PLGs represent SCU’s Masters of Arts in Teaching and Teaching Credential (MATTC)‬
‭program’s commitment to individuals who earn their multiple or single subjects credential at Santa‬
‭Clara University. The MATTC faculty focus on ensuring each student will begin their teaching career‬
‭ready to:‬

‭1.‬ ‭Engage and Support All Students in Learning.‬
‭2.‬ ‭Create productive, supportive learning environments.‬
‭3.‬ ‭Teach for student understanding.‬
‭4.‬ ‭Make evidence-based instructional decisions informed by student assessment data.‬
‭5.‬ ‭Improve their practice through critical reflection and collaboration.‬
‭6.‬ ‭Apply moral and ethical principles in their professional practices.‬

‭The PLGs guide our program.  Therefore, all MS/SS teaching credential program course objectives‬
‭are cross-referenced with the PLGs. (A fully elaborated version of the MS/SS PLGs can be found in‬
‭the Teacher Candidate Handbook, Pre-Service Pathway.)‬

‭Course Objectives‬

‭This course will develop students’ knowledge‬
‭of or skills related to:‬

‭Goals/Standards Addressed‬

‭DG #‬ ‭PLG  #‬ ‭TPE #‬ ‭MMSN‬
‭TPE #‬

‭1‬ ‭Expectations, requirements, and‬
‭ethical/legal responsibilities for teaching‬
‭credential candidates and practicing‬
‭teachers in the state of California and begin‬
‭the preparation to meet these obligations‬
‭successfully.‬

‭4, 6‬ ‭5, 6‬ ‭1.3, 2.5,‬
‭3.7, 6.6‬

‭2‬ ‭Examining own experiences, assumptions,‬
‭and beliefs about schooling, teaching,‬
‭learning, culture, language, race/ethnicity,‬
‭social class, dis/ability, opportunity,‬
‭privilege, knowledge, power, and society‬
‭and develop strategies (e.g., use‬
‭person-centered/family centered planning‬
‭processes, asset-based framework) for‬

‭4, 6‬ ‭5, 6‬ ‭1.3, 2.5,‬
‭6.1, 6.2,‬

‭7.1‬
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‭noticing and managing the impact of one’s‬
‭own personal background on their‬
‭professional practices to give access to the‬
‭core curriculum, life skills curriculum, and‬
‭wellness curriculum to all students.‬

‭3‬ ‭Understanding of the moral work of‬
‭teaching and the ethical responsibilities‬
‭teachers hold toward their students, their‬
‭colleagues, and society to apply critical and‬
‭socio-cultural theories to create equitable‬
‭teaching and learning opportunities for all‬
‭students.‬

‭4, 6‬ ‭5, 6‬ ‭1.3, 2.5,‬
‭4.7, 6.1,‬
‭6.4, 7.1‬

‭4‬ ‭Developing inquiry, creative thinking, and‬
‭reflection skills that are the foundation for‬
‭teachers’ ongoing personal and professional‬
‭development throughout their careers.‬

‭4, 6‬ ‭5, 6‬ ‭6.1, 6.2‬

‭*‬‭DG‬‭=Department Goals;‬‭PLG‬‭=Program Learning Goal;‬‭TPE‬‭=Teaching‬‭Performance Expectation Standard;‬‭MMSN‬
‭TPE‬‭=Mild Moderate TPEs‬

‭Required Resources (including readings)‬
‭California Commission on Teacher Credentialing. (2016).‬ ‭California Teaching Performance Expectations‬‭.‬
‭Sacramento, CA:  California Department of Education.  A short version of the TPEs is presented at‬
‭the end of the syllabus. Download a fully elaborated version of the TPEs from‬
‭http://www.ctc.ca.gov/educator-prep/TPA-files/TPEs-adopted-2016.pdf‬‭and the‬‭Mild to Moderate‬
‭Support Needs Teaching Performance Comparison Chart‬‭.‬

‭Fritzgerald, Andratesha. (2020).‬‭Antiracism and Universal‬‭Design for Learning: Building‬
‭Expressways to Success‬‭. Wakefield, MA: CAST Professional‬‭Publishing.‬

‭California Commission on Teacher Credentialing. (2016).‬‭California Teaching Performance‬
‭Expectations‬‭.  Sacramento, CA:  California Department‬‭of Education.‬

‭Aguilar, E. (2018).‬‭Onward: Cultivating emotional‬‭resilience in educators‬‭. John Wiley & Sons. [pp.178-181:‬
‭Why It’s Hard to Focus on the Bright Spots]‬

‭Connecticut’s Teacher Education and Mentoring (TEAM) Program. (2012).‬‭Ethical and professional‬
‭dilemmas for teachers: Understanding the code for professional responsibility‬‭. Connecticut State‬
‭Department of Education.‬

‭Downey, J. A. (2008). Recommendations for fostering educational resilience in the classroom.‬
‭Preventing School Failure: Alternative Education for Children and Youth‬‭,‬‭53‬‭(1), 56-64.‬

‭Dugan, J. (2021). Beware of the equity traps and tropes.‬ ‭Phi Beta Kappan, 78‬‭(6),‬‭35-40.‬
‭Ferguson, S. (2014).‬‭Privilege 101: A quick and dirty guide‬‭. Retrieve from:‬
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http://www.ctc.ca.gov/educator-prep/TPA-files/TPEs-adopted-2016.pdf
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‭http://everydayfeminism.com/2014/09/what-is-privilege/‬
‭Freire, P. (1970).‬‭Pedagogy of the oppressed‬‭. New‬‭York: Continuum. [pp.87-93]‬
‭Gorski, P. C. (2010). Unlearning deficit ideology and the scornful gaze: Thoughts on authenticating‬

‭the class discourse in education.‬‭Counterpoints‬‭,‬‭402‬‭, 152-173.‬
‭Gorski, P. C., & Pothini, S. G. (2013).‬‭Case studies on diversity and social justice education‬‭. New York:‬

‭Routledge.‬
‭Ladson-Billings, G. (2009).‬ ‭The dreamkeepers: Successful‬‭teachers of African American children.‬‭San‬

‭Francisco, CA: Jossey-Bass. [pp.17-29]‬
‭Morrison, K. A., Robbins, H. H., & Rose, D. G. (2008). Operationalizing culturally relevant‬

‭pedagogy: A synthesis of classroom-based research.‬‭Equity & Excellence in Education‬‭,‬‭41‬‭(4),‬
‭433-452.‬

‭National Education Association (NEA). (n.d.).‬‭Code of ethics.‬‭Retrieved from:‬
‭http://www.nea.org/home/30442.htm‬

‭Nieto, S. (2015). Still teaching in spite of it all.‬‭Educational Leadership‬‭,‬‭72‬‭(6), 54-59.‬
‭Oakes, J., Lipton, M., Anderson, L., & Stillman, J. (2013).‬‭Teaching to change the world‬‭(3‬‭rd‬ ‭ed.). Boulder,‬

‭CO: Paradigm Publishers. [pp.225-226, 238-250, 371-377]‬
‭Pollock, M. (2017).‬‭Schooltalk: Rethinking what we say about and to students every day‬‭. The New Press.‬

‭[pp.1-8, 11-15]‬
‭Sadker, D. M., & Zittleman, K.R. (2016).‬‭Teachers schools and society: A brief introduction to education‬‭. New‬

‭York: McGraw-Hill Higher Education. [pp.218-240]‬
‭McKenzie, K. B., & Skrla, L. (2011).‬‭Using equity audits in the classroom to reach and teach all students‬‭.‬

‭Thousand Oaks: Sage.‬
‭Teaching Council. (2012).‬‭Code of Professional Conduct for teachers‬‭(2‬‭nd‬ ‭ed.). Republic of Ireland: Ministry‬

‭of Education.‬
‭Ukpokodu, O.N. (2016).‬‭You can’t teach us if you don’t know us and care about us: Becoming an Ubuntu,‬

‭responsive and responsible urban teacher‬‭. New York: Peter Lang. [pp.113-128, 141-142]‬

‭Graded Assignments‬

‭Assignment Title‬ ‭Due Date‬ ‭Points or‬
‭%‬

‭TPEs‬
‭Addressed‬

‭MMSN‬
‭TPEs‬

‭Addressed‬

‭Class Attendance and Participation‬ ‭26‬ ‭6.1, 6.2‬

‭Reflection on Social Justice Framework for‬
‭Teaching‬

‭25‬ ‭1.3, 4.7, 6.1,‬
‭6.2, 6.4‬

‭Asset Orientation & Teacher Identity‬
‭(Signature Assignment)‬

‭25‬ ‭1.3, 2.5, 6.1,‬
‭6.2, 7.3‬
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‭Quiz on School Law‬ ‭24‬ ‭3.7, 6.4, 6.6‬

‭Note: Descriptions and rubrics for major course assignments can be found on Camino.‬

‭Grading Criteria‬
‭1. All written and oral assignments must reflect graduate-level standards. As a future teacher, you‬
‭must be able to model communication skills for your students.‬

‭2. Attendance and participation in all class meetings is required. If you are going to be absent from‬
‭class, you must notify the instructor of your absence.  You will still be responsible for all missed‬
‭content and in-class work (see Attendance Policy below for more details).‬

‭3. Letter grades are assigned based on overall percentage, as follows:‬

‭A‬ ‭94-100%‬ ‭C+‬ ‭77-79%‬

‭A-‬ ‭90-93%‬ ‭C‬ ‭74-76%‬

‭B+‬ ‭87-89%‬ ‭C-‬ ‭70-73%‬

‭B‬ ‭84-86%‬ ‭D+‬ ‭67-69%‬

‭B-‬ ‭80-83%‬ ‭D‬ ‭63-66%‬

‭Your grades will be visible in Camino.‬

‭4. For assignments done in groups, all group members will receive the same grade, unless otherwise‬
‭stated.‬

‭5. Final grades will reflect students’ contributions (e.g., attendance, class discussions, quality of‬
‭presentation, ability to lead discussion groups, completion and quality of course assignments), critical‬
‭thinking and ability/degree to which student integrates theory, research and practice.‬

‭6. All assignments are expected to be submitted on their due dates. This is a professional preparation‬
‭program. All assignments are expected to be submitted on their due dates. As a professional, if you‬
‭need an extension be sure to reach out to your instructor at least five days prior to the due date.‬
‭Unless you have made special arrangements beforehand, late assignments may receive at most a 10%‬
‭penalty at the instructor’s discretion.‬
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‭Course Outline‬
‭*Course Plan Subject to Change‬

‭Module 1 – The Purpose of Schools‬
‭Central Question/s:‬‭What are the aims of public schooling‬‭systems? How do these aims/goals‬
‭align with what I believe schooling is for? Who am I and why do I want to be a teacher?‬

‭Readings‬ ‭Instruction‬
‭Oakes et al, (2018). Ch. 2‬
‭History & Culture: How‬
‭Expanding Expectations and‬
‭Powerful Ideologies Shape‬
‭Schooling in the U.S.‬
‭[pp.37-55]‬

‭Before Class‬‭:‬‭Complete course survey. Closely read‬‭assigned text.‬
‭Be able to answer the following questions: Who am I and why do‬
‭I want to be a teacher? What are the aims of public schooling‬
‭systems? How do my personal reasons for teaching align with the‬
‭aims of public and private schooling systems? What are the main‬
‭events in U.S. history that have shaped the schooling systems in‬
‭this country? Be prepared to share your reflections.‬

‭During Class‬‭:‬‭Aims of this course, assignments/rubrics‬‭and‬
‭setting norms. History of Schooling: Partner discussions.‬
‭Reflective writing. Introduction to Respect for Diversity‬
‭Agreement.‬

‭Exit Ticket (1 point)‬‭:‬‭Write a one-page (or less)‬‭reflection on‬
‭what it means to be a school teacher.‬

‭No Assignment Due‬

‭Module 2 – Social Justice Framework for Teaching‬
‭Central Question/s:‬‭What does it mean to teach from‬‭a social justice framework?  How does‬
‭this fit with our identities?‬
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‭Readings‬ ‭Instruction‬
‭ALL READ‬‭:‬
‭Freire (1970) [pp.87-93]‬
‭Social Justice Standards from‬
‭Learning for Justice]‬

‭EXPLORE ONE‬‭(assigned‬
‭by instructor):‬

‭Dr.‬‭Ladson-Billings (2021)‬
‭webinar:‬‭“I want to hold our‬
‭feet to the fire around‬
‭justice” (view) AND‬
‭EdWeek Author Interview‬
‭w/ Django Paris & H. Samy‬
‭Alim: Culturally Relevant‬
‭Sustaining Pedagogies (2017)‬

‭Dr.‬‭Bettina L. Love (2019‬‭)‬
‭webinar: Discussion of “We‬
‭Want to Do More Than‬
‭Survive”‬

‭Dr. Gholdy Muhammad,‬
‭Episode 151 from The Cult‬
‭of Pedagogy Podcast:‬
‭Historically Responsive‬
‭Literacy: An‬

‭Before Class‬‭:‬‭Closely read the Freire text (pages‬‭87-93) and Social‬
‭Justice Standards from Learning For Justice and add two‬
‭annotations (comments, ahas! Or Questions) using the‬
‭Hypothes.is tool. If you need help using the Hypothes.is tool,‬
‭please see‬‭this guide‬‭.‬

‭Consider these questions: What makes good teaching to Freire?‬
‭What does your assigned author say about good or equitable‬
‭teaching? What is equity?‬

‭During Class‬‭:‬‭Introduction to Freire’s conception‬‭of critical‬
‭education. Carousel jigsaw on assigned readings. Presentations on‬
‭social justice teaching principles. Discussion of overlaps between‬
‭social justice teaching and personal goals for teaching.‬
‭Introduction to dispositions of social justice stance and culturally‬
‭relevant teaching.‬

‭After Class‬‭:‬‭Complete your Reflection on Social Justice‬
‭Framework for Teaching assignment.‬
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https://www.learningforjustice.org/sites/default/files/2022-09/LFJ-Social-Justice-Standards-September-2022-09292022.pdf
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https://www.iheart.com/podcast/269-the-cult-of-pedagogy-podca-77709415/episode/151-historically-responsive-literacy-an-equity-centered-77709509/
https://web.hypothes.is/annotation-tips-for-students/


‭Equity-Centered Approach‬
‭to Curriculum‬
‭Dr. María del Carmen‬
‭Salazar (2021) webinar:‬‭My‬
‭first-grade teacher stole my‬
‭humanity: Enacting a‬
‭humanizing pedagogy in‬
‭K-12 & Higher Ed‬

‭Assignment: Reflection on Social Justice Framework for Teaching:‬
‭From the four dispositions we discussed, along with our readings and classroom discussions, what‬
‭does it mean to teach from a social justice framework? How do you aspire to enact this approach‬
‭to teaching in your own classroom (i.e., which parts of this framework are most in reach right now‬
‭for your teaching)?‬‭In 2 pages double-spaced (or 2-3‬‭minutes of video), please compose a teaching‬
‭philosophy statement addressing both questions above.‬
‭Submission:‬‭Email assignment to instructor(s) at …‬‭by Wednesday, June 16, at 1pm.‬

‭Module 3 – Asset Orientation toward Students and Families‬
‭Central Question/s:‬‭How can we work with students‬‭and families from an asset orientation?‬
‭How can we work with each other from an asset orientation?‬
‭Readings‬ ‭Instruction‬
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‭Pollock (2017 [Asset‬
‭Orientation])‬
‭McKenzie & Skrla (2010)‬
‭__________________‬
‭Optional:‬
‭Podcast‬‭: Developing an Asset‬
‭Orientation with Lani Horn‬
‭Aguilar (2019)‬
‭Valencia (1997)‬
‭Gorski (2010)‬
‭Cases on Equity:‬

‭●‬ ‭High‬
‭Expectations or‬
‭Unrealistic Goals?‬
‭●‬ ‭Not Time‬
‭for Stories‬
‭●‬ ‭Parent‬
‭Involvement‬

‭Before Class‬‭:‬‭Closely read assigned text. Be prepared‬‭to answer‬
‭this question: What are the differences between asset orientation‬
‭and deficit orientation toward students and families?‬

‭During Class‬‭:‬‭Jamboard on experiences of asset and‬‭deficit-based‬
‭interactions. Introduction to asset orientation/ deficit orientation.‬
‭Origins of deficit orientations and strategies for how to avoid‬
‭them‬
‭Identification of asset- and deficit-oriented statements‬
‭Case studies in asset/ deficit notions of students. Reflective‬
‭writing toward assignment 3.  Introduction to disposition of asset‬
‭orientation.‬

‭After Class‬‭:‬‭Work on Asset Orientation & Teacher Identity‬
‭Assignment (below)‬

‭Assignment: Asset Orientation & Teacher Identity:‬‭For this assignment, you may meet with‬
‭the course instructor individually (i.e., in an oral exam), create an 8-10 minute video, or write a‬
‭2-2.5 page paper answering the following questions:‬

‭·‬ ‭What is an asset orientation for teaching? What’s an example of a teacher‬
‭holding an asset orientation, and why is it so critical that teachers develop/ maintain one?‬
‭What does an asset orientation look like when monitoring student progress through‬
‭person/family centered strengths-based assessments? Please provide two examples of‬
‭such assessments and how they are aligned with an asset orientation.‬
‭·‬ ‭What is a deficit orientation, and why would well-intentioned teachers have‬
‭one?  What are some deficit ideas that you (or we as a society) have been exposed to and‬
‭that we might have to guard against when developing our asset-oriented identities?‬
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‭·‬ ‭How might we support one another in developing a stronger asset orientation‬
‭toward students and their families?‬

‭Submission:‬‭Email assignment to instructor(s) at …‬‭by Friday, June 17, at 1pm.‬

‭Module 4 – Friday, June 17: Ethics of Social Justice Teaching‬
‭Central Question/s:‬‭As asset-oriented teachers practicing‬‭social justice teaching, how do we‬
‭approach the ethical challenges of our work?‬
‭Readings‬ ‭Instruction‬
‭Teaching Council (2012)‬
‭NEA (n.d.)‬
‭NCEA (1999)‬
‭Read the‬‭California Code of Ethics of‬
‭the Education Profession‬

‭__________________‬
‭Optional‬
‭Youtube videos:‬
‭https://www.youtube.com/watch?‬
‭v=WwuulISNQUo‬
‭https://www.youtube.com/watch?‬
‭v=U1G1ad1jP_g‬

‭Before Class‬‭:‬‭Closely read assigned text. Be prepared‬‭to‬
‭answer this question: What are the key principals of‬
‭professional ethics for teachers?‬

‭During Class:‬‭Discussion of videos depicting ethical‬‭issues.‬
‭Introduction to professional ethics of teaching. Group task‬
‭around areas of overlap among the three ethics frameworks.‬
‭Case studies from Connecticut’s TEAM Program (2012),‬
‭including communication with parents and members of‬
‭larger school community. Introduction to dispositions‬
‭around reflection and career-long learning.‬

‭After Class‬‭:‬‭No assignment.‬
‭No assignments due.‬

‭Module 5 – Ethical & Legal Foundations of Teaching‬
‭Central Question/s:‬‭How do U.S. education laws impact‬‭our work as school teachers?‬

‭Readings‬ ‭Instruction‬
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‭Sadker & Zittleman (2016)‬

‭CA State Standards‬

‭Practice quiz on education‬
‭law‬

‭Before Class‬‭:‬‭Closely read assigned texts. Read assigned‬‭cases‬
‭from Sadker & Zettleman (2016). Take practice quiz on education‬
‭law.‬

‭During Class‬‭:‬‭Group presentations on education law.‬‭Review‬
‭answers to practice quiz. Take actual quiz on education law.‬

‭Assignment #2 Asset Orientation & Teacher Identity Due Today‬

‭Test on Education Law (Completed in class)‬
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‭Professional Conduct Expectations‬
‭Attendance & Punctuality‬
‭Regular attendance at all class meetings is a requirement in this program. Ten percent will be‬
‭deducted from your final grade for the course for each unexcused class session you missed. Each‬
‭student will be granted one Emergency Release (ER) per course. Your ER excuses you from one‬
‭class session. To use your ER you must notify the instructor by email or phone BEFORE class. Save‬
‭your ER for medical issues, family demands, car trouble, etc.‬

‭Students will not be penalized for absences due to the observance of religious holidays that fall on‬
‭our scheduled class day; please give the instructor advance notice of these absences so they can make‬
‭the necessary accommodations.‬

‭Coming to class (and returning from breaks) on time is another course requirement. Your first‬
‭unexcused lateness will have no consequences, and subsequent unexcused lateness may result in a‬
‭1% reduction in overall grade for each instance.‬

‭Note: Points lost due to poor attendance and/or lack of punctuality will be deducted from your final‬
‭grade. A student with excellent grades on assignments and other aspects of professional conduct can‬
‭earn a poor course grade as a result of excessive absence or chronic tardiness.‬

‭Participation‬
‭Your participation in whole class discussions and group work is essential for the success of this‬
‭course. We, as educators committed to equitable education, will engage in respectful, thoughtful‬
‭participation in class activities and discussion. To fully participate in the course activities, the‬
‭assignments must be completed before the class session in which they are due. The quality of our‬
‭class sessions and the depth of your learning depend directly on your prepared participation.‬

‭While class is in session, you should not engage in any activity not directly related to what is taking‬
‭place in the classroom. Instructors reserve the right to ask you to close your laptop or put away‬
‭some other form of technology at their discretion; when/if this occurs, please respond quickly and‬
‭without protest to avoid further disruption of the class’s learning. Instructors also reserve the right‬
‭to ignore your inappropriate use of technology in class and simply deduct points from your final‬
‭grade. If you would like more detailed clarification about the expectations regarding appropriate and‬
‭inappropriate in-class technology use, please feel free to contact your instructor for further‬
‭information.‬

‭Communication‬
‭Email using our SCU email address will be our primary means of communication outside of class.‬
‭You must check your SCU email and our course’s Camino site every day to ensure you maintain a‬
‭connection with the course content, your classmates, and your instructor‬
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‭Academic Integrity‬

‭The Academic Integrity pledge is an expression of the University’s commitment to fostering an‬
‭understanding of— and commitment to—a culture of integrity at Santa Clara University. The‬
‭Academic Integrity pledge, which applies to all students, states:‬

‭I am committed to being a person of integrity. I pledge, as a member of the Santa Clara University‬
‭community, to abide by and uphold the standards of academic integrity contained in the Student‬
‭Conduct Code.‬

‭Academic integrity is part of your intellectual, ethical, and professional development. I expect you to‬
‭uphold the principles of this pledge for all work in this class. I will clarify expectations on academic‬
‭integrity -- including the use of AI tools such as ChatGPT and course sharing sites for all‬
‭assignments and exams in this course. If you have questions about what is appropriate on any‬
‭assignment, please let me know before you hand in work. For more resources about ensuring‬
‭academic integrity in your work, see this‬‭LibGuide‬‭on Academic Integrity‬‭.‬

‭[If applicable: Your Professional Conduct grade will be determined through my ongoing observation‬
‭and documentation throughout the quarter.]‬

‭If an instructor has reason to feel you are not meeting all the expectations as outlined in the‬
‭syllabus, they will contact you privately to discuss the issue, to clarify the expectations as needed,‬
‭and to offer their support in helping you reach those expectations. If your instructor does not‬
‭contact you with a concern, you can assume you are satisfying these requirements.  However, if‬
‭you would like specific feedback on your professional conduct during the quarter, you are‬
‭welcome to contact your instructor at any time and s/he will be glad to share their assessment‬
‭with you.‬

‭Policies, Resources & Accommodations‬
‭Discrimination, Harassment, and Sexual Misconduct (Title IX)‬
‭Santa Clara University is committed to providing all students with a safe learning environment free‬
‭of all forms of discrimination, sexual harassment, and sexual violence.‬

‭Please know that as a faculty member, California law SB 493 requires me to report any information‬
‭brought to my attention about incidents of sexual harassment or misconduct to the SCU‬‭Equal‬
‭Opportunity and Title IX Office‬‭(408) 551-3043. This‬‭includes, but is not limited to, disclosures in‬
‭writing assignments, class discussions, and one-on-one conversations.‬

‭Should you need support, SCU has dedicated staff trained to assist you in navigating campus‬
‭resources, accessing health and counseling services, providing academic and housing‬
‭accommodations, helping with legal protective orders, and filing a formal complaint with the‬
‭University or with law enforcement. Please see the‬‭Student Resources‬‭page for more information‬
‭about reporting options and resources.‬

‭If you or someone you know has experienced sexual harassment or sexual violence and wishes to‬
‭speak to a confidential resource who is not required to report, please contact one of the following‬
‭SCU resources for support:‬
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‭●‬ ‭SCU Wellness Center‬
‭●‬ ‭CAPS‬
‭●‬ ‭Any individual (clergy, counselors) acting in a professional capacity for which confidentiality‬

‭is mandated by law‬

‭I am happy to help connect you with any of these resources.‬

‭Accommodations for Pregnant and Parenting Students‬
‭Santa Clara University does not discriminate against any student on the basis of pregnancy or related‬
‭medical conditions. Absences due to medical conditions relating to pregnancy and childbirth will be‬
‭excused for as long as deemed medically necessary by a student’s doctor, and students will be given‬
‭the opportunity to make up missed work. Students needing accommodations can often arrange‬
‭accommodations by working directly with their instructors, supervisors, or departments. Students‬
‭needing accommodations can also seek assistance with accommodations from the Office of‬
‭Accessible Education (OAE) or from the Office of Equal Opportunity and‬‭Title IX Office‬‭. This‬
‭resource page‬‭from Title IX provides information for‬‭students and faculty regarding pregnancy‬
‭rights.‬

‭Office of Accessible Education‬
‭If you have a documented disability for which accommodations may be required in this class, please‬
‭contact the Office of Accessible Education oae@scu.edu,‬‭https://www.scu.edu/oae)‬‭as soon as‬
‭possible to discuss your needs and register for accommodations with the University. If you have‬
‭already arranged accommodations through OAE, please be sure to request your accommodations‬
‭through your my OAE portal and discuss them with me during my office hours within the first two‬
‭weeks of class. To ensure fairness and consistency, individual faculty members are required to receive‬
‭verification from the Office of Accessible Education before providing accommodations. OAE will‬
‭work with students and faculty to arrange proctored exams for students whose accommodations‬
‭include double time for exams and/or assistive technology.‬

‭Students with approved accommodations of time and a half should talk with me as soon as possible.‬
‭The Office of Accessible Education must be contacted in advance (at least two weeks’ notice‬
‭recommended) to schedule proctored examinations or to arrange other accommodations.‬

‭In light of shifting health advisories related to COVID-19, exams may be administered online.‬
‭Students with approved testing accommodations should contact me (at least two weeks’ notice‬
‭recommended) prior to the exam date to notify me of their intent to use their testing‬
‭accommodations on the upcoming exam to ensure their accommodations are effectively‬
‭implemented.‬

‭Safety Measures‬
‭In order to meet our learning objectives, we will adhere to the highest standards for safety and‬
‭mutual respect. University policy allows faculty to require the use of face coverings in their‬
‭classrooms. I may request that students wear face coverings occasionally or throughout the academic‬
‭term. Failure to comply with my request is a violation of the‬‭Student Conduct Code‬‭, which I will‬
‭need to report.‬
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‭Use of Classroom Recordings‬
‭All online class meetings will be recorded and made available on Camino. As is stated in the‬‭Student‬
‭Conduct Code‬‭: “...Dissemination or sharing of any‬‭classroom recording without the permission of‬
‭the instructor would be considered “misuse” and, therefore, prohibited. Violations of these policies‬
‭may result in disciplinary action by the University. At the instructor’s discretion, violations may also‬
‭have an adverse effect on the student’s grade.”‬

‭Copyright Statement‬
‭Materials in this course are protected by the United States copyright laws. I am the copyright holder‬
‭of the materials I create, including notes, handouts, slides, and videos. You may make copies of‬
‭course materials for your own use and you may share the materials with other students enrolled in‬
‭this course. You may not publicly distribute the course materials without my written permission.‬

‭Technology Support‬
‭Course materials and online activities will be available on SCU’s Canvas learning management system‬
‭(also known as Camino). Course reminders, readings, and assignments will be available through‬
‭Camino. SCU can provide you with technical assistance, and you can also reach out to our providers‬
‭directly for questions. For Camino support, contact caminosupport@scu.edu or call 408-551-3572.‬

‭You can also find support resources via the help button within the Camino platform (on the‬
‭left-hand navigation) to access after-hours support via email, chat, or phone.‬

‭For Zoom assistance, contact Media Services at mediaservices@scu.edu or 408-554-4520. You can‬
‭also get support from the‬‭SCU website‬‭or the‬‭Zoom‬‭Help Center‬‭website.‬

‭For SCU network and computing support, contact the SCU Technology Help Desk at‬
‭techdesk@scu.edu or 408-554-5700. They can provide support for MySCU Portal, Eduroam, Duo,‬
‭hardware and software issues, and more.‬

‭Wellness‬
‭I know you will do the best you can in this class (and all of your classes); however, it should never be‬
‭at the expense of your own mental and physical health and your overall well-being. Jesuit education‬
‭is grounded in cura personalis, concern for the whole person—mind, body, and spirit. What does‬
‭this mean for you? Be kind to others, and more importantly, be kind to yourself. Attend to your‬
‭sleep (quantity and quality); drink lots of water; move; get outside; and pay attention to beauty that‬
‭isn’t coming to you on a screen. Eat good food, laugh, enjoy friends and family, look for‬
‭opportunities to connect with others in new ways, pray, meditate, or otherwise attend to your spirit.‬
‭And ask for help, even if you don’t think you need it. Lots of folks, including me, are here to support‬
‭you. It’s never too late to reach out, and I am committed to helping you.‬

‭SCU has many resources and programs to support you. These resources may be especially helpful:‬

‭Wellness Center‬
‭The Wellness center (‬‭https://www.scu.edu/wellness‬‭)‬‭provides resources to aid and promote student‬
‭well-being across the eight dimensions of wellness, including student peer groups for healthful living,‬
‭violence prevention, and recovery.‬

‭16‬

https://www.scu.edu/academic-integrity/student-resources/student-conduct-code/
https://www.scu.edu/academic-integrity/student-resources/student-conduct-code/
https://www.scu.edu/technology/get-connected/zoom/
https://support.zoom.us/hc/en-us
https://www.scu.edu/wellness


‭CAPS‬
‭Santa Clara students are provided confidential counseling sessions at no cost through Counseling‬
‭and Psychological Services (CAPS;‬
‭https://www.scu.edu/cowell/counseling-and-psychological-services-caps/‬‭).‬ ‭Students have access to‬
‭clinically appropriate, short-term therapy; group therapy; and other resources for care. A new 24/7‬
‭support line is also available: 408-554-5220.‬

‭SCU‬‭Culture of Care‬
‭If you are concerned for the mental or physical welfare of one of your peers, the‬‭Office of Student‬
‭Life Culture of Care‬‭website provides resources for‬‭recognizing and helping someone in distress.‬

‭Academic Concerns‬
‭If you are concerned with your progress in this class, please contact me so that we can find solutions‬
‭together.‬

‭SCU also has options for free academic tutoring. Students can make appointments to discuss work‬
‭in a range of courses:‬

‭●‬ ‭The HUB Writing Center‬‭(Writing and Public Speaking)‬

‭Gender Inclusive Language‬
‭This course affirms people of all gender expressions and gender identities. If you go by a name‬
‭different from what is on the class roster, please let me know. Using correct gender pronouns is‬
‭important to me, so I encourage you to share your pronouns with me and correct me if I make a‬
‭mistake. If you have any questions or concerns, please do not hesitate to contact me. For more on‬
‭personal pronouns see‬‭www.mypronouns.org‬
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